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T~PLACE OF DRAlVIA TIC S IN THE HIGH SCHOOL. 
1. Dramatics defined. 
1. What it is not • 
2. What it is • 
a. The old idea. 
b. The new idea. 
2. Forms and material included r use in dramatics. 
1. Drama. 
a. Modern. 
1. Meaning of the term. 
2. Why iml ud ed. 
b. Shakespeare. 
1. Meaning of the term. 
2. Why included. 
2. Poetry and fiction. 
a. Meaning of the term. 
b. Why included. 
3. Pageantry. 
a. Meaning of the term. 
b. Why included. 
4. Festival c el ebrat ions. 
a. Meaning of the term. 
b. Why included. 
5. Aesthetic and folk dancing 
a. Meaning of the terms. 
b. Why included. 
(2) 
6. Story telling. 
a. Meaning of the term. 
b. Why included. 
3. Subjects of the curriculum in which dramatics functions. 
1. History. 
a. Civil government 
b. History proper. 
2. Latin and the modern languages. 
3. Physiology and hygiene 
4. English. 
a. History of literature 
b. Business English 
c. Oral work 
d. Oomposition 
e. Literature study. 
f. Interpretation. 
4. Departments which can be correlated in dramatic work. 
1. English 
2. Music 
3. Art. 
4. Domestic Science 
5. Manual Training 
6. Physical Education. 
5. The need for dramatics in the High School. 
1. The disintere stedness and listlessness of the pupils. 
a. Especially of the boys. 
2. The awkwardness of adolescence. 
3. Need for an out let for the excessive energy of the 
youth. 
(3) 
4. Need for power to discriminate between the good 
and bad. 
I 
a. To develop a love for the best. 
1. To counteract the modern tendency. 
5. Nleed for the satisfaction of the "play instinct" 
6. T;he questioning of life. 
a. Seek to interpret it rightly. 
b. Seek to resnond to it rightly. 
7. The awakening of sex-consciousness. 
8. The emotional conflict of adolescence. 
a. I Religious emotions. 
b. Ethical emotions. 
c. Sexual ernot ions. 
9. The demands of life and society upon the High School 
pupils. 
6. How 1krge a place dramatics should have in the High 
School. work. 
I 
1. There should be given :-
a. A sufficient amount to satisfy the special 
interests of the pupils. 
I 
b. A sufficient amount to satisfy the pupils 
creative instinct. 
c. A sufficient amount to develop to the fullest 
estent the "play instinct" 
d. A sufficient amount to be a credit subject or 
department • 
a. Enough hours should be devoted to it, and stress 
laid on it, to command respect from the other 
I 
, d~partments, the school §Uthorities, and the public. 
04) 
7. 
i A list of dramatizations. 
I 
(1) 
THE PLACE OF DRAMAT ICS IN THE HIGH SCHOOL 
•********•************************************* 
Age long pre judice toward the so-called "theatricals" 
in which the school children delight has caus ed practically 
a non-development of one of the most interesting phases and 
means of ins tructi on. This phase we choose to call "dramaticsn 
.J 
and it is our purpose to t reat of the place of such in our 
high schools of today. 
A narrow erroneous idea has long b een held concerning 
what dramatics is. Proceeding from negative to po s itive, 
considering first what dramatics is not, we may a rrive at some 
fairly adequate and comprehensive idea of the term. It is 
not a study of the tragedi es and comedies of literature as 
simply works of Marlowe, Shakespeare, Jonson, Schiller, Goethe, 
and other successful pla ywrights. It is not merely an adapta-
tion of the old-fashioned course of elocution in which our pro-
m:i,! sin g youths and maidens oratorically rendered "Horatius at 
the Bridge", tearfully sobbed out "Curfew Shall Not Ring Tonight ; n 
or hys terically shrieked through the lines of "Rebecca's Journey"; 
all these accompanied by impressive (if one might call them such) 
and suggestive gestures which left both reader and audience fair-
ly in a state of mental collapse at their close. It is not the 
programs with which some teachers formerly always regaled the 
fond and adoring mothers of their flocks, when certain of the 
young hopefuls recited, in a sing-song,nonchalant fashion, some 
verses a bout anything under the sun, provi ded they were not too 
long to be memorized; when certain others read ha ltingly com-
positions which plainly showed nteacher'S" authorship in part: 
(2) 
when various more or less complicated drills were performed; 
and when the whole group rendered vociferously and lustily songs 
learned for the oe easion. Nor may even the annual Junior and 
Senior plays be considered as such alone, for their ch<tef pur-
pose is to show off the students before adoring relatives and 
friends. They are as a rale of very little value to the 
student body, for only those students talented a l ong the act-
ing line are chosen. All these have had their day, and as 
such have perhaps done some good, but modern education, train-
ing for efficiency, will not tolerate that whic.h does not carry 
out this aim. 
Considering the positive side we find that there are 
two different positions as to what dramatics is. At first 
the idea was that it was merely confined to or associated with 
"the actual house of dramatic energy-the theatre". It was 
felt that it included only the plDducing of plays of various 
sorts. No matter how cheap, tawdry, false and fustian the 
production might be, the term was applied, and as such it was 
thought that in it there was a development of what we call the 
"drama tic sense". Of late we have come to see farther, and 
the horizon has enlarged to include all forms of self-expressi~ 
Professor Baker of Harvard has aptly defined the term "dramatic" 
as meaning "creative of emotional response". Thus dramatics 
would mean that which~ creative of emotional response. And 
truly that is the meaning in a nutshell. It embraces all forms 
and all usages. It strikes to the heart of its greatest value. 
Dram~tic. s is forms of expression, but with it forms of express»n 
which bring about or involve some sudden revelation of 
something 
( 3) 
in humanity which is not commonly obvious. It opens new 
vistas of the human eapaci ty for feeling, and largely deals 
with the outbursts of man's soul. It presents truths in 
ways which are not displeasing but which make a vital im-
pression. Action simply as action or words simply as words 
are not enough; unless they can be coupled with the heights 
and depths of man's soul, thexe is no lasting value in them. 
The question arises as to what forms are included 
under the te:r1m "dr~matics". That is largely a matter of 
the pleasure of the individual, for the field is yet so com-
paratively new. However, certain things seem definitely to 
come under this heading ..;o those things which reveal the youth 
to himself, make him understand himself, and his place in, and 
relation to, society. 
The largest field for this work will naturally be found 
in that of the drama, with its various branches suitable for 
high school study. Modern drama proves very interesting to 
our boys and girls. By this we mean tmt written in the nine-
teenth and twentieth centuries, that which reflects the spirit 
of the present age. This drama proves valuable for its handl-
ing of modern day problems, its dealings with cmracters who 
live and think pretty much as we do, and under more nearly the 
same conditions, and because its phraseology is that which can 
be read easily and understandingly. Shakespeare holds a large 
place with certain of his tragedies, comedies, and historical 
plays which are within the comprehension of the high school age. 
There c~ be no qu~ s tion that this section belongs in this classi-
fication, for no where else will we find an author who has so 
(4) 
truly plumbed the depths of the human soul. who has portrayed 
life so truly in all its phases, who has used more beauty of 
expression, and whose works contain more purity and eleva tion 
of thought. These plays are a veritable treasure house for 
the student if he but be shown by a wise, skillful teacher the 
key to unlock them. Lastly come the plays written entirely 
or reworked, by the students themselves. This is a most valuable 
type of work for certain of the students particularly interested 
in, or with a leaning toward, such. We must remember tmt in 
our high school classes are the embryo members of all the known 
professions, and it is our business as educators to cater to all 
of these in so far as our limited time will allow. It is a 
work which will engross their attention and correlate their 
technical training · in English with the actual production of 
written rreterial. Here they can really bring into being the 
children of their brain and give them the characteristics and 
traits which they have o1; served in the world about them. It 
will be an unconscious psychological study for the student to 
write and see produced a play of his own making. If he him-
self takes one of the parts the joy and inspiration wi 11 be 
all the greater. We are not striving to make professional 
playwrights - far from it - but we are endeavoring to supply 
an opportunity for the satisfaction of the craving that many 
a student has - to write. 
This same craving rr.ay be satisfied in work with poetry 
and prose studied in class. Under these heads would come the 
lyric, descriptive and narrative poems, and the historic a l and 
romantic novels and short stories introduced. These should 
(5) 
be included as a field for work in dl;'ama.tics because the poetry 
is largely an expression of man's own soul, a groping after that 
which can but vaguely be expressed, and deals with the bigger, 
better, purer things of life, and because the fiction deals with 
and . interprets those experiem es in life which are the lot o:f 
all of us, broaden our vision, enlarge our sympathies, and lift 
us out of ourselves. 
This desire to find one's self lifted above sordidness 
of earth is keenly experienced by our youth. After their 
sudden realization that all is not good,. that the whole world 
is not beautiful, there must come a period of readjustment when 
the boy or girl must see the big things of life in their true 
perspective. Pa geantry offers a splendid opportunity for aid 
in securing this. By pageantry we mean the pictorial representa-
tion of large detached scenes, with some thread connecting all, 
if it be no more thM the spirit which prompted the pageant. 
"Art's function is to preserve in permanent and beautiful form 
those emotions and solace s which cheer life, and make it kindlier, 
more heroic, and easier to comprehend". The adolescent craves 
above all else order and beauty of life. as the younger child 
does his story, and this pageantry, dealing with a l arge scope, 
can supply. Re can see the ideal traced through it all, and 
realize life's dominating element of good . Pageantry offers 
opportunity f or music, art, dance, song, and acting to be em-
bodied, and calls for large numbers, thus extending its in-
fluence and good directly to more students. 
Closely a kin is the festival, and with practically the 
same values. This is a folk or community celebration not 
(6 ) 
necessarily dramatically formulated, but which permits of a 
freely spontaneous and individual expression on the part of the 
audience. This is generally based on some annual recurrence, 
and as such can have a large place in high school life. 
Another form to be included is dancing ~ both aesthetic 
and folk. Dancing, defined, is the rhythmic movement of the 
human body, with or without the accompaniment of music, and 
as such is an elemental phase of life. Aesthetic dancing is 
the interpretation of ideas by means of graceful, rhythmical 
movements. The folk dance is the spontaneous expression of 
enjoyment of the homely life of a people, and is always different 
in. different na. tions - it is never a dance solely for art or 
for effect, and does not lead to social delirium. Folk dances 
are a medium to educate, safeguard the unwary and dangerous 
expression, and yet afford a vehicle for the gaiety of youth 
to flow through. These deserve a place because of the fact 
that all nature moves in rhythm, and man, a part of nature, finds 
conscious rhythmic expression to be one of his earliest attain-
ments. True it is tha.t these forms cultivate grace and give 
a splendid source for ·bodily exercise, but far more important 
is the fact that the dance offers a chance to express the emotion 
within, to put one~s self into it heart and soul. Imagination 
can have full play and the intellect is not the only motive for 
action. Joy pure and simple is derived, and the spontaneity 
of youth finds expression. 
Lastly we would include story telling, that is, the oral 
reproduction of material read or heard, either with or without 
the appropriate gestures. Words alone, when freighted with 
(7) 
meaning, can give all the vividness desired. This branch of 
work is valuable because of its voice training, interpretative 
work, its play on the imagination, and its use as a medium of 
both pleaBllre a.nd instruction. We have not attempted to give 
a full d:il.seussion of each of these forms or branches which offer 
material for dramatics, nor have we, perhaps, touched on them 
all, but in a few words we have attempted to open up new fi.elds 
of vision as to the scope and possibilities of the work. 
Many feel that the stressing of such a phase of work as 
dramatics would aid only the English department, but such is 
not the case. In order to point out the subjects in which 
dramatics will function, consideration will be given to those 
to which it is most directly related. 
History as it is usually taught i~ one of the dryest 
and most easily forgettable of the high school suujects. 
The students feel that their work is satisfactorily done when 
they have learned the mythology of the Trojan wars, the lasting 
influence of the Renaissance, the names and the dates of the 
reigns of all of the ruling heads of England, the causes and 
results of the American Revolution, and the important battles 
of the Civil War, with perhaps some superficial knowledge of 
the much mooted question as to what brcught about the World 
War. It does not occur to the bpy or girl that he is being 
given power to interpret the present in the light of past events. 
The skillful use of dramatics will awaken interest in the 
Bllb j ect, establish the lacking coordination between the present 
and the past, and vitalize the work. History proper offers 
so much material with all the stirring and vital events with 
which it is full. If a class works out and presents the sess 1· on. 
(8) 
of the First Continental Congress, the Boston Tea Party, or a 
Witch trial, is there very much danger of their failing to see 
the significance of these events? Civil government, with all 
its study of local, state an<l national governments, ceases to 
become merely a learning of duties of various officers, the 
qualifications of a voter and the like, and becomes a source of 
needful knowledge when a mock trial is put on, a session of t he 
House of Repre~entatives is held to decide on some bill, or an 
election is carried out ~ Perhaps theBe may never have seemed 
to be dramatics, but they are truly such because they are 
"creative of emotional response", and give the actors an op-
portunity to get outside of themselves and see things in their 
proper perspective. 
The complaint of dullness in the study of history can be 
matched by that of lack of vigor and interest in that of Latin, 
and lack of de:finiteness and purpose in the modern languages. 
Both of these can be vitalized and made more interesting through 
the introduction of this phase of work. If the entire atten t iOn _ 
of the children is centered upon the work of translation and 
grammar, it often becomes dull an d uninteresting. If dramatiza-
tions of simple plays in the foreign tongue, and of the customs 
and habits of the people are introduced, the students find a joy 
in them and see a reason for and benefit from fluency in the 
language. The dances of the people, with an accompanying study 
of the native , costumes, can help in the interpretation of the 
language as that of a living race. The Latin mythology can be 
made of val ue, and the charin and romance of the French and S'Panish 
languages can be brought vividly before the students. With these 
(9) 
additions the old arguments of high school students that 
"Latin is a dead language" and "French and Spanish are a waste 
of time since I don't ever expect to go to Europe", will lose 
weight and potency~' 
Physiology and hygiene to many mean only the learning 
of the names and numbers of the bones in the body, how the blood 
circulates, and a few rules to be obeyed if the body is kept 
clean. The pupil is loaded with theories and a lot of abstract 
facts that mean nothing to him, and contribute still less to 
his general welfare. Why tell, tell, tell, a boy or girl how 
to brush the teeth when one thorough demonstration will secure 
the desired result in a more direct way? Why give a set of 
rules as·' to what is to be done when a person drowns, or is 
overcome with heat, and drill constantly on them when demon-
startions given by the children will stamp the methods upon 
their minds? How much more effective than sending the pupils 
home with pamphlets on bodily welfare. would it be for the 
High school boysn and girls to work out and present to the 
school and parents a health pageant, thu-s correlating the ho me 
and school values of the subject. Some will say, "Oh dear, 
such things are not dramatics", but indeed they are. They are 
not action simply for action's sake, but they are actions with 
a purpose, actions which carry deep significance, and which aid 
man to understand that which is vi tal to himself. Once this 
idea is grasped we will have fewer puritanical folk who would 
rule out this most helpful element. 
To many, dramatics would belong to the English department 
(10) 
alone, and indeed here they are in their element, but we must 
be careful not to narrow it down to the one field. The Engli sh 
teacher, if she be skillful, may make her department the most 
popular in school. and indeed, when we stop to give the matter 
careful consideration, should any department be more sought 
after. The reader shoul·d bear in mind that we are not advocat-
ing turning the entire work of every class into dramatic form 
not at all, for such a thing would cheapen the value of this 
form of expression. and much of the foundation material needed 
for life would remain unstressed. Instead we are seeking to 
point out how the work of each class may be enriched, and made 
more impressionable. 
In considering first the field of study of the history of 
literature, we see that many of the events studied may be 
correlated with history, and a deeper significance gained. 
Splendid pageants could be worked out commemorating significant 
• events, and men of note whose name and influence need to be 
impressed upon the youth's mind. Anniversaries felt to be 
particularly pertinent because of their bearing on the literary 
world could be properly observed, a nd the students could be 
brought to see that Shelley, Poe, r~owell, Keats, Byro~ and the 
others are not merely names, hut were real, living personalities 
who left their mark on the world. 
Business English likewise to some extent offers an 
opportunity for such work. Advertising study perhaps would be 
its best field, and perhaps salesmanship. The classroom work 
grows monotonous i f the text as s i gnments alone are followed out, 
(11) 
and the s tudents feel no thrill in daily appearances before the 
class to rehearse set speeches. 
and see how quickly they respond. 
Introduce the play element 
They will delight in working 
out an actual sales demonstration, or methods of advertising by 
demonstrations. They will have to re~y on and develop their 
own initiative, and really put their whole soul into what they 
are doing, for the time being. Besides, they will receive a 
far more practical value from such than if they had merely pre-
pared and delivered their speech before the class. 
Ordinarily when the as s ignment is made, "Tomorrow we will 
have oral work", the average boy and girl inwardly, and perhaps 
outwardly, groan. Our high school pupils have formed a violent 
dislike for this very valuable form of work simply because of 
its ordinarily dead monotony. It means to them simply the 
memorizing and reciting of poetry or prose, the reading of 
original stories aloud, the relating of stories read, of ex-
periences, newspaper articles, book reports and the like. Why 
not vary this work at stated periods with the reading of plays 
written by the students, their presentation, directed by the 
students, and criticism of the .same, impromptu dramatizations 
of stories or scenes, and discussions of plans for cel~brations 
of festivals, or the sketching of pageant scenes? 
It is very true that we cannot lay too much stress upon 
spoken English, for perfection in that should be striven for, 
but on the other hand must not neglect the written side. Stress 
upon thi s varies of course with the work of the different years 
of the high school work, but at no time should enthusiasm in 
it be allowed to lag. Here too dramatics may further and be 
(12) 
furthered. Give the students the task occasionally of sub-
mitting manuscripts of dramatizations of scenes from literature 
studied. Or let them choose a scene from a well known book 
which they enjoy. Insist on accuracy just as in a theme, and 
lead them to realize how carefulness aids the reader. When 
some skill is obtained in this work, let them try original 
work. Miracle and morality plays will most likely be the 
easiest to accomplish. Do not of course expect. finished com-
positions, but after reworking the best, attempt simple pro-
ductions of them. In class have them read by various members. 
If the students hear their grammatical mistakes, they will 
grow more critical of their own work. Thus the students will 
revel in the work, and find new pleasure in the process of 
learning to speak correctly, and to express one's self well. 
Public speaking will gain new and interested recruits, and 
written and oral work will be satisfyingly correlated. 
This impetus will carry over to literature study. In-
eluded under this class we would place drama, prose and poetry. 
Perhaps at first thought one would say that one could only 
work with the modern type of play written for the present stage, 
and well within the range of a high school boy or girl. But 
nmt so, for dramatic material can be gleaned from all three 
forms. The joy of cre~tion comes in taking a choice bit of a 
narrative poem or prose story, and working out a dramatized 
scene, or even an entire play of the whole thing. No danger 
that the reading of the piece of literature will be done su~er-
. -
fieially - every one concerned will carefully study the selection 
(13) 
and a lasting impression will be made. 
If a passage of conversation seems a bit vague or dis-
connected, have pupils take the parts, study them and then 
give them before the class • Do not be content with the 
rendition of one set of characters, but have those of several 
sets. Bring out the beauty of the selection through the 
spoken word, and in the same manner get the emotional response. 
Then link this with what the author intended to convey. Why 
simply read a play, answer a lot of technical questions and 
memorize certain sele~tions? Why not test out its actable 
qualities, its value as entertainment and as an ethical medium 
by dramatizing part or all of it. We do not say that each 
scene should be an elaborate affair with stage, properties, 
costuming and make-up. The boys and girls will derive just 
as much good when they have to use their imagination to picture 
a11 these things. Keep them so simple that the recitation 
room and the class period will suffice for this wonr in dramatics 
as a rule. Of course there should be the occasional more 
elaborate performance. but the idea of display mum be kept 
in the background. Make each piece of literature live, and 
make a definite impression. The great falJl.l t of such study 
is tba.t 1 t 1 s done so superficially, as though it were necessary 
only to fill up time or satisfy requirements. The children 
tire of the monotony of just readmg, reading, reading, and 
then answering questions. When the work is varied by the ways 
suggested and devices of other natures, there is no reason 
why our boys and girls should enter college with such a pitiful 
lack of knowledge of good standard literature. 
t 
(14) 
Development and furtherance oft his taste for good 
literature is greatly aided by studies in interpretation. A 
teacher cannot be content with merely reading and discussing 
the structure of a poem, a short story or a drama, and expect 
the student to get any great life value from it. The boy or 
girl must be brought to see him or herself mirrored in various 
characters, must find expressed .in words the unsatisfied crav-
ings of his or her own soul, must see and understand tl:e great 
principles of life conduct portrayed there. How is the youth 
to see and find these unless some one with a wiser. more mature 
mind skillfully and tactfully directs his thoughts and emotions 
in the right paths? Our students do not gain a full ap-
preciation of and measure of achievement from literature because 
we as teachers do not offer a well-organized unit for study. 
It is all very well and good· to tell a lad to sit down 
and muse over a few lines of poetry until he, within his own 
soul, ex:p eriences the passions and emotions of the writer, but 
you can be very sure that he will not do it. No active boy or 
girl eees the sense of 31Ch a proceeding. But suppose you give 
him the chance to read the lines as they appeal to him, or ask 
him to read them with a certain interpretation. Let him see 
how the words have shades of meaning, and how varied is the 
power of expression. If it be conversation that is in hand, 
let various ones seek to interpret the characters as they read 
the parts aloud. If they are in doubt as to the psychology of 
the material let them act it out, and from this action draw the 
study of analysis of the characters and cons1· der t i a ons of the 
(15} 
motives which prompt man to act. Link up interpretation 
study with life's processes, life's problems and life's crises. 
If one student in every class "finds himself" through this work, 
you as a teacher have not toiled in vain. 
One of the splendid features of work in dramatics is 
that so many departments can be utilized and correlated. 
The English department is of course the major one, for it fur-
nishes the actors,the material,and the coaching. But briefly 
we will point out how other departments can help. 
One of the essential needs for most pageants and festivals, 
and many plays, is carefully planned and executed music. This 
department must be so approached as to become a cooperator, and 
valuable service will be rendered. If not used within the 
production itself, music can certainly be used very profitably 
as a prologue to it, and to shorten the tiresome wait a of tb= 
audience between scenes. All aesthetic and folk dancing calls 
for it, it aids materially often times in creating atmosphere, 
and must of course be supplaed for musical numbers. Neglect 
in using this department is a grave mistake. 
Along with the use of the musical section of the Fine 
Arts department comes that of the art classes. What valuable 
help they can give in the planning of color schemes for stage 
effect and costumes, the planning of the costumes themselves, 
the painting of scener,y, the planning of devices to secure 
artistic results, and the making of some of the stage properties. 
The students participating will .receive valuable training, and 
the quality of the amateur performances wi 11 be greatly .enhanced. 
The art department plans, the domestic art and manual 
training ones execute. The former can prove of great help in 
( 16) 
providing for the making of the costumes needed, the necessary 
drapes, and any stage properties whlch need to be cut and sewed. 
These will be much more uniform when made under direction than 
by various individuals in their homes, following their own tastes 
and inclinations. They can be made so well, too, that they 
will be a worth while acquisition to the school, to retain for 
future use. 
The latter, the manual training department, is most 
necessary and most valuable. There are always some boys par-
ticularly adapted for such work and especially interested in it. 
There are curtains to be hung, properties and scenery to be 
made and repaired, electric wiring to he done, and various ad-
justments of the stage to be planned. All these tasks, as well 
those of other departments, should receive just as much credit 
as the acting of a part. Each and every person is cooperating 
to make the work in dramatics successful. 
Lastly we consider the physical education department. 
Here your actors and actresses in their daily work are taught 
principles tbat make for ease and grace in bodily movements. 
Here they will learn the art of suggestive gesturing. When a 
dance is called for, this department supplies it, and then works 
it out • Though often an unstressed phase of the work in 
dramatics, it can prove a very valuaule addition in the great 
task of helping our youth reveal what is within, and develop 
the power of self-expression. 
In o:r der to see the need for dramatics in our high 
schools we must look at it from the stand point of the pupil 
(17) 
himself, for our system of education should fit the pupil, 
instead of tr.ying to make him fit the sys tem. 
In the transition period between childhood and maturity, 
with many boys and girls there comes a period when they grow 
disinterested in their wom, seem to have no serious feeling of 
regret if it is not done well, and are listless and apparently 
non-receptive. Especially is this true of boys. They seem to 
feel that their duty is done when they slouch into the room and 
occupy their ·-seat for the hour, sitting throughout the period 
with either a bored or £ar-away look on their face. Nothing 
seems to enthuse them, and it is at 1h is period when it is so 
easy for the boy or girl to leave school on some pretext or 
other. There are some perfectly natural causes for this period, 
as a. rule, but nevertheless these students must be aroused from 
their lethargy before much valuable time and energy are wasted. 
The ordinary routine of work fails to do so, hence it is time for 
the wise teacher to adopt some other method. I call to mind 
one boy, a freshman, who showed no desire what ever to put in 
any study on his English lessons, or any others for that matter. 
He seemed perfectly content to receive failing grades, and no 
app3 al to his pride seemed to have an effect. He was not stupid, 
but there was no stimulus to work. As the class progressed, 
and "The Bird 's Christmas -. Carol" was studied, the teacher and 
class decided upon a present ation of one of the scenes. This 
boy was chosen to be Larr.y, the youngest of the Ruggles family. 
True, it took coaxing to keep him on the cast, but the final 
successful presentation of the scene gave that boy a new idea. 
He discovered that he could derive some pleasure from his 
(18} 
English work, and that there .was a"\8lue in care-ful study of 
as s ignments.. He not only beg~n to show interest in the litera-
ture study, but also this impulse c~rried over to the more 
tedious formal grammar. Gradually results showed in his other 
courses. This is only one of numerous cases of where a pupil 
is merely occupying a seat in his classes, and yet, when given 
a chance to put himself into something, he gets a new perspective 
shakes off his apathy, and becomes a cooperator. 
Another marked characteristic of the high school age is 
the often times extreme awkwardness of the youth. The child 
seems to have grown up all at once; his arms, it seems, will not 
stay within the sleeve length, and his legs -- well, they can-
not possibly be gracefully got under the desks, so they must 
grace the aisle, and be stepped on and stumbled over. It 
seems impossible for them to move ~bout quietly, and when any-
one looks at them they flush crimson with self-consciousness., 
for they feel as though they are all angles and curves, and 
totally unlike other people. This is a trying period on all 
concerned, but it is also a period when a great deal can be 
done to insure a graceful, poised individual in maturity, if 
only the right methods are used. 
Upon many of our students the marked 1 ethargy of mind 
and body of the "teensM makes no effect, or else it lasts only 
for a time. These people are full of energy, in fact they have 
more than they know what to do with. They are the youngsters 
who are ready to plan e-scapades of all sorts, such as sneaking 
the refreshments from the freshman party, or placing an alarm 
clock in some hidden position, so set that it will go off during 
,. 
(19) 
the as s embly period, right in the midst of the principal's 
lecture. They are the ones who will fini sh the assigned work 
long before the hour is up, and then spend the rest of the time 
looking for amusement. We cannot expect all this energy to 
stay bottled up without an explosion occasionally. Not only 
will they be active in school, but elsewhere as well. The 
pool and dance hall attract i ons will not be overlooked, as well 
as the wild escapades of the rougher set. Many of our boys 
and girls would never have gone wrong had they only had some 
legitimate and worthwhile means for working off this surplus 
energy. These youngsters would be as happy, and even more so, 
to be planning or working on something worthwhile for the good 
of the school, as they would be to be devising mischief for 
idle hands and brains. These years are important ones, and 
there are countless external forces to shape the youth, so it 
will l a rgely depend on the opportunities afforded, on the play 
of educational and social forces, as to what becomes of this 
native energy. 
This popularly called "pep" of the high school folk 
makes them crave all the more gratification of their emotions, 
whether pas sive or active. This leads them to read and see 
constantly in order to satisfy this desire. With it comes 
one of the aiggest problems of adolescence, that is, the need 
for power to discriminate between the g ood and the bad. When 
we consider that "89% of the high school boys are accustomed 
to attend moving pictures, and 91% of the high school g irls", 
and that ''the boys go, on the average three times in two weeks, 
(20) 
and the girls a little oftener than once a week", we sit up and 
take notice. But listen further -- "67% of the boys attend 
the vaudeville, and 59% of the girls. The average attendance 
of boys and girls is once in two weeks. 48% ·of the bOys attend 
the regular theatre, and 63% of the girls. These boys attend 
nearly twice a month, and the girls over once a !TIOnth". Also, 
in New York when the law was enforced a few years ago prohibit-
ing children under sixteen unaccompanied by parents from patroniz-
ing theatres, 80 out of 860 theatres which had moving pictures 
were closed in one week. Think of these figures, and then 
think of the billboards which you see constantly, with their 
advertisements in glowing colors of "The Iron Cla.w", "The Fatal 
Kiss", "The Perils of Pauline", and the like. Does it not make 
you shudder that our boys and girls go to see these indiscriminate-
ly, with their minds like tablets, ready to record all they see? 
Too often the better is not given them with a strong enough 
appeal to do anything toward raising their standards of taste. 
We give them good literature in our sChool work, but we do not 
put enough life and action into it to hold them for long. The 
modern tendency is not toward a deve:}.opment of the best taste, 
and some phase of our school work must counteract this, must 
make the good have the strong appeal • 
. 
This same need comes up when we attempt to satisfy the 
nplay instinct" of the you~h. Play has been a characteristic 
of man from primitive times. "Play recapitulates the most 
essential characteristics of all our human forebears, and also 
anticipates nearly every active occupation of man". From 
the time that the baby laughs at the passing of bright colored 
(21) 
objects before its face, through the period of mud pies and 
playing soldier, that of tennis and basket ball, and the "kid 
parties" of the grown-ups, until finally we have the old man 
and woman, no longer able to run about, sitting quietly making 
cat 'a-cradles and shadow pictures for the grand-children, the 
element of play enters in. It is an inherent instinct, which 
though suppressed or even crushed, never dies. It is a factor 
which must be reckoned with if we are to draw the best from an 
individual • The youth will play,, will work off this instinct 
some way, and unless carefully guided or su~plied with a worthy 
means, will go to whatever is offered. Dramatic imitation in 
play is a fundamental form, and one which we as teachers must 
utilize. Karl Groos, in his book, "The Play of Man" says, 
"Imitation is still the foundation and also the source of 
pleasure not only in the feeling of emulation, but in putting 
one's self in the place of another, in the play of imagination, 
and in the enjoyment of aesthetic effect". Remembering this, 
let us not condemn too strongly the boy who, after seeing some 
dare-devil performance on the screen, goes out and attempts the 
same, or the girl who, seeing a succBssful elopement on the 
stage, thinks it great sport and acquiesces to such herself, 
without first satisfying our conscience as to the question of 
whether or not we have done all we could to teach that boy or 
girl to play in the right way. Dramatics can and will help 
solve the problem if it is only given a chance. 
The fairyland of childhood, when all the world is viewed 
through rosy glasses, is a hap~y, joyous time, but too often 
adolescence come a with a sudden jolt, an awakening tlla t is any-
thing but pleasant, and all the dreams and ideals of childhood 
(22) 
are shattered. This is a critical time, for life with all 
its problema and perplexities looks vague to the youth, and 
he questions the why of it all. Why is there evil in the 
world? Why do men hate each other? Does any profit come 
from being good? . What _'s the use of trying to be honest when 
so many crooked people win material success? These are 
samples of the questions that the boy or girl asks of the adult, 
expecting an intelligent and explanatory answer. It is a 
time when the boy or girl must graep some ideal and cling to 
it as a drowning man does to his rescuer. When all the hard 
realities of life press in upon the youth there are three things 
which he seeks to do. 
The first is that he wants to see the world rightly. 
He realizes that he is a part of society, and as such must 
kno w what goes on about him. The papers are full of murders, 
suicides, hold-ups, robberies, assaults - crimes of every sort 
and description, and as he reads he wonders, "Well, is the 
world full of nothing but evil people?" He sees how selfish 
people are, how unwilling they are to put themselves out for 
the other person, and he says, "Doesn't anyone do anyt h ing 
without being paid for it?" The accounts of profiteering 
on the part of producers, the strikes which cause so much 
suffering on the part of the innocent, the race riots, and the 
like, make him pause and think, "I wonder why those who enforce 
the law don't do away with such. Which prevails -- might or 
right?" And indeed he has a right to ask all these quest ions, 
for he is weighing evidence, and seeking to know both sides 
of life. 
623) 
Secondly, the adolescent, as he sees all these things 
and tries to know the truth of them, seeks to interpret these 
problems of life in the right way. He seeks fort he motives 
which govern men in their actions, for the ruling principles 
of life that stand out amid all the storm and stress. Is it 
. any wonder that some of these app3 ar very distorted to him, 
and contrary to what he has been taught? He is not yet a 
profound thinker and so cannot be expected to analyze every-
thing rightly, but he must be given credit for trying. He 
wants to know, and he tries to solve the problems in the light 
of the basic principles behind them. 
Thirdly, and growing out of the other two things, he 
seeks to respond to life rightly. He has seen these things, 
he has analyzed them and determined what he thinks was the 
motive behind them • now how shall he respond, what effect 
shall these have on him? What shall be his course, his 
governing motive? To a great extent this depends on the 
resnlt of the first two processes, but with it must be coupled 
his strength or weakness of will. All the experiences of the 
adolescent will Ba ve their mark, and he or she wants it to be 
the right one. The youth responds much more readily than the 
adult, and the impression made by these responses is lasting, 
but they are chaotic; and often characterized by ill-directed 
enthusiasm. Still, however, the innate tendency of the child 
is to respond aright. Will we allow this tendency to b eo orne 
warped? We as adults want life with its questionings and 
doubts to be an incentive rather than a discouragement, but we 
must not think that the child can meet it fairly and squarely 
(24) 
alone, with no guiding hand to point the way, and furnish 
ballast to keep the life steady through this trying period. 
Literature furnishes wonderful, inspiring interpretations of 
these problems, and dramatics gives the actor a chance to put 
himself in position where he can meet and solve these problems 
aright. 
At the time o£ all t his questioning comes another 
development - that of sex-consciousness. In the earlier years, 
to the child's mind, men and women hold the same relationship 
to the world, and he or she is wholly unaware of the powers self 
has. With puberty comes a change, for this is the time when 
the se~development emerges, and occu pies a large place in the 
child's horizon. There is the beginning of a break-up of the 
childhood friendship, and a transition is made to a new and more 
profound interest in one another. With the maturing-of the 
sex functions the boy and girl realize that they are no longer 
children, and that the possession of these functions makes them 
essentially different. Each sex now sees the other in a 
different light. The sex impulse is the hidden spring of all 
the worthwhile development of this period. But this nascent 
sex-consciousness must be formed and exalted, for at this 
period the senses and passions are powerfully stirred. The 
story is told of two children who had played together and 
been in classes together throughout childhood. The girl's 
pigtails had been to this and other playmates only a means of 
teasing Elizabeth. Theirs had been the free, open comradeship 
of childhood, full of the joy of knowing that each was a pal for 
the other. By and by the day came when Elizabeth's hair was 
(25) 
put up. One sunny afternoon the ~~o . with other youngsters, 
chanced to meet in an ice cream parlor, and all ate together. 
~s the boy, John we will call him, glanced at Elizabeth,the 
sun was making her brown hair shimmer and glow. For the 
first time he noticed its gloss, its fineness, and the little 
curls clustering on her neck, and instantly he said~ "My 
Elizabeth, your hair is pretty." She dismissed the remark 
John, with a trivial answer, but her face flushed with color. 
noticing this, for the first time seemed to really see the 
beauty of her faee, and stammered out," Gee, Elizabeth, you're 
pretty when your face is red that way."· Her eyes suddenly 
filled with tears, why she didn't know, but she hurriedly 
brushed them away, laughed and said in answer, "I must go on 
home now." Both children went away from that store with the 
realization that no longer were they children. This is a 
normal change, a normal transition, but the tragedy of the 
boys and girls who makd this transition ~ith a distorted idea 
of sexual powers, grips our hearts. Our schools must provide 
some means to bring before them the realization of the sacred-
ness of these powers, their holy purpose, and the why of self 
control. Nothing can help this better than the great love 
stories of literature, lived by our boys and girls until the 
beauty and purity of it all grips their hearts. 
"The adolescent period is an age of new birth, of quick 
changes and swift maturing. The nature vibrates with new 
longings and resolves, deeper admirations and hopes. strange 
curiosities and doubts. Tumult and trouble are in the 
(26) 
brain and heart". New interests, tastes and desires declare 
themselves. Emotions lead, and well marked types or moods 
develop from their unrest and effort at social adjustment. 
At this time not only religious but ethical instincts mature. 
The spiritual intensity of the youth is b.igh ani he is swayed 
and moved by dramatic appeals from the pulpit. He wants 
to be good, yet he hears so many outside voices calling. He 
wants to be given active work in the church, yet too often his 
elders think that he is in the way. The dramatic element 
appeals far more than the simple heartfelt side. The youth 
has a very critical attitude and is prone to become discouraged 
when he sees how those who preach goodness do not always 
practice it. This zeal to do something big, something worth-
while, if only paid proper attention to, and encouraged, can 
settle the turmmil within, and link tlre youth up with the 
church for a lifetime. 
Closely akin to this is the ethical conflict. The 
youth delights in "team-work", in self-subordination, or un-
selfish leadership in the service of the team, and yet selfish 
ambition, rivalry, and jealousy may become fierce and bitter · . 
"He is often quite as ready to admire and imitate the base 
and selfish manifestation of power as the more enlightened 
socialized types. But he is not lacking in appreciation of 
the deeper ethical and social relations and duties of men". 
These children are undisciplined, unfettered, and may take 
delight in being bad. They seek to know "self" and that only 
increases their difficulties. What is right? What is wrong? 
Which way sha ll I turn? These are common que stions, trivial 
(217) 
enough to an adult, but a source of great concern, sleepless 
nights and oftentimes wrecked lives, for the adolescent. 
Growing out of the conflict of ethical emotions comes 
that of the sexual ones. Sexual ripening makes the earning 
instinct loom large in the boy, and the home-making instinct 
in the girl. Passion can so easily sway and even dominate 
them, and yet oftentimes self contiUl is a minus quality. The 
common cases of violent attachments occur, and need the utmost 
wisdom ~n handling. The youth seeks to taste of, and analyze 
love, and is torn by conflicting emotions of jealousy and anger 
often the slights of the object of his affections, or over the 
attentions of other admirers. Thoughts of desperate action are 
common over these "cases" and the boy or girl feels that his or 
her life happiness is gone, because of unrequited love. All 
these contending powers must be purged of their baser and morbid 
elements so that the development of the boy and girl will be 
normal and rational. Since the school occupies the large 
attention of the adolescent during the formative period, it must 
not shirk its duty in this task because of lack of adequate means 
to secure lasting, beneficial results. 
It has been said that the adolescent suffers because of 
the multiplicity of his outside interests. This is perhaps true 
in some respects, but it is certainly not in all. The social 
nature, the sense of solidarity, the spirit of loyalty, the love 
of man and a headlong devotion to causes and to persons gain 
headway. The boy and girl begin to think of social relation -
ships and of the duties they owe to others. The right and wrong 
of acts concern them. Gradually they uegin to get their thoughts 
(28) 
and feelings into some kind of or- der. The great fault to 
be found so often with our high school graduates is that they 
can do nothing when they get out of school. · They haven't 
been trained to use the faculties they possess, · the~i:rfspecial 
aptitudes have not ·been developed, and they have no purpose 
in life. Unfortunate l y, thus far in the world's progress 
the universal law seems to be only the "survival of the fitt-
est n, and there is no real place for the weakling. Life is 
too involved, too complex, to be successfully coped with un-
less one can stand on his own feet and use his own brain, 
Society has little concern for the aimless person, and in its 
mad pursuit of success, expects every person to take his place 
fully prepared to fill it by his own efforts, and. with no 
trouble for any one else. Are we ~raining our people so that 
they can do that , or are we simply saying, "If you pass all 
your studies, we will give you a diploma, and with it you can 
meet the world?" The responsibility is upon us as adults 
who have already trod the path, and we must meet it if those 
in our charge are to meet life as efficient, earnest, thought-
ful men and women. Every phase of the school work can help 
in this task, and more particularly can we use dramatic work 
to develop the initiative, power to think, desire to accomplisp~ 
and the stamina that our young peo ple must have. 
We have seen in a brief, general way the needs of the 
high school folk which can l)e met to a greater degree by the 
successful introduction of dramatics by a far-seeing teacher 
who knows its values. Now the question resolves itself into 
(29) 
how large a place this work shall have in order to really 
function. First of all, there must be a sufficient amount 
to satisfy the special interests of the pupils. We must 
recognize that in every line of work there are those students 
who show sp eeial aptitude and special interest in it. It is 
a very natural situation, and a thing we should encourage. An 
aptitude which is not nouri.shed is very apt to die of neglect, 
and perhaps even the whole current of the child's life will 
be perverted from its true course. A chance to exercise this 
interest only once a year will never bring any systematic 
results. These especially interested students will have ideas 
of their own which they, will be eager to try out, and they will 
be anxious to put into practice the theories given them. Un-
less systematic and extensive dramatic work is provided some 
of these students will never have a chance to work at it. 
Throughout the year there should be no time when each of these 
s tudents does not have some project to occupy his or her at-
tention. If these special interests are catered to, a hapny 
interested, buoyant group of students will be the result. 
Second.ly, there must be enough work to satisfy the 
creative instinct of the pupils. Boys and girls like to 
build, like to test out the strength and unity of their 
structures. It is a source of joy to be able to construct 
something which someone else can use. ivianual training and 
domestic art furnish opportunities, but all students are not 
gifted that way, nor are they even interested. But this 
instinct shows itself in other ways, and for many it is in 
dancing, music, art or any field of dramatics. All these can 
(30) 
be utilized. For those who joy in writing plays or rework-
ing them, there must be a workshop where they can see these 
things actually worked out, probably in most cases by only 
having the parts read so that they will know whether success 
or failure crowns the.ir efforts. For those interested in 
creating in other lines there must be plenty of productions 
given on which they canwork, and use their contributions. 
for the good of the whole. The boy who can turn his attention 
to something of this sort will not waste his time whittling his 
desk, nor will the girl bother about concocting a code al-
phab et to use in passing notes. Give these students a chance 
to build, and train them to build successfully, and society will 
thank you for it. 
Again, we must give enough work to develop to the 
fullest extent the "play instinct" of our boys and girls. The 
annual Junior and Senior plays will not do it, b ecause then 
only those students best fitted will be assigned p1rts, and 
the large bulk of the students will never have a chance. 
Even one part a year taken by each interested student will not 
suffice. We might as well say to the boy of thirteen "You 
can play baseball only once in three months," as to think that 
such will satisfy. Youth plays hard while at it, and they 
will tackle as s ignments in dramatics just as they play basket 
ball, with he a.rt and sou l in it • The "play instinct" is 
never satisfied by being a spectator, but only by being a 
partie ipator. We give plenty of chance to play in the gymna-
sium, why not provide the same opportunities in the dramatic 
l ine? It will te a paying investment which we will never regret . 
(31) 
In the fourth place, we must not expect these pupils 
to do this work simply for the joy and profit which they get 
out of it for we do not ask them to work without reward in 
any other department. Too often a thing is cheapened by such 
methods, and it is no wonder that students do not take it serious~ 
lY and put their best efforts into it. Anything which requires 
the time, thought, and actual hard la bor which dramatics does, 
should be rewarded by credit. The giving of credit automatic-
ally makes the subject a regular factor in the school curriculUBl 
and something to be sought after. However, the danger of 
giving too little wolk to really warrant its being considered 
a definite course must be avoided. People, young and old 
alike, want as much as they can get for nothing, and it seems 
hard to convince them that the only worthwhile things there are 
come through effort. In this department rigid standards should 
be £ormed, and as rigidly adhered to. The same quality of work 
that other departments hold to should be expected and secured. 
A gerious, matter-of-fact attitude sbould be held toward it, 
but within the ranks there should be the joyous, free pa:rticipa-
tion of the students. In this way no individual will say 
that the course is one which all should take because it is a 
"snap", and on the other hand it will not be a case of work 
with no incentive to faithfulness. 
Lastly, there must be enough hours devoted to the work, 
and enough stress nlaid on it, to comrmnd respect from not only 
the other departments, but the school authorities and the public, 
as well. No work can be really worthwhile which does not com-
mand respect. That fact holds true in all things, and it should 
(32) 
spur one on to greater effort always. The other departments 
in a school are always prone to criticize, and to treat with 
light regard requests made for cooperation. The school 
authorities are apt to say that the teacher and children are 
wasting too much time and money on fol-de-rols, and ~he public, 
that the children had better be learning what is in their 
text books rather than learning to be "professional actors". 
All these things ~re hard to overcome, .and the only way in 
which they can be met successfully is to put all the possible 
time and effort on it, create so much enthusiasm on the part 
of the students taking the work that they will be eager apostles 
for the cause, give every student interested a chance to help 
in some way, and keep the standard of work so high that others 
will be forced to say that results Iollow in the lives and work 
of the pupils. The department must be ready to meet emergency 
calls, to supply entertainments, readers, copyists, make-up 
people, musicians, prompters, dancers, scenery-shifters, or 
any other possible need, in so far as its capabilities and re-
sources lie, and make the outsiders realize that the department 
is a training school for the capabilities and aptitudes of the 
students. 
There is much more that may be said on the subject, 
~ny more angles from which it might be developed, and many 
illustrations which might be profitably introduced. but in the 
foregoing statements and facts, the attempt has been made to 
open up the field, to suggest w~ys and means of usin~ the work 
so as to give it the place it deserves, and to give a vision 
of what might be accomplished in the lives of th · 
e pup1ls and the 
(33. ) 
life of the school. 
In conclusion. a list of books, poems and tales which 
have been dramatized, will show that people are waking up to 
the value of this work and providing material for high school 
use which will bring forth the best mental. moral, spiritual 
and even physical results to the adolescents _of our school 
systems. 
"The Admirable Crichton" - J.M.Barrie (Lange & Jordan 
1482 Broadway, New York} 
n 
"The Arrow ' Maker's Daughter" - Adapted from "Hiawatha" 
Grace Smith and Gertrude Knevels 
(French) 
"The Bird's Christmas Carol"- Kate Douglas Wiggin and 
Helen Ignersoll (Houghton} 
"Caedmon" -nHistorical Plays for Children" Series - 1-2 
A. Macdonell (Geo. Allen & Co.) 
"Canterbury Tales" (4th year) - "Dramatizations: Selections 
from English Classics Adapted in 
Dramatic Form" - S.E.Simons and 
C. I. Orr (Scott, Foresman CO.) 
~ » 
"Christmas Carol'' - Dickens Dramatic "Reader - F.A.Comstock. 
(Ginn & Co.) 
"Comus" (4th year) - Simons & Orr. 
"The Courtship of Miles Standish" - F.A.Comstock (Educational Pub. Co.) 
"Cranford"- M. Merington (DUffield) 
"The Cricket on the Hearth (Penn. Pub. Co. Phi1,adelphia) 
"Evangeline" - "Story and Play Readers" 3 vol. Mrs. A.M. 
Luetkenhaus and M. Knox +century) 
"Gareth and Lynette"- (4th year) Simons and Orr. 
"Hawthorne Pageant" - "Patriotic Plays and Pageants for 
young Peo ple" - C.D.Mackay (Holt) 
"The Headless Horseman!!. .Adapted from nThe Legend of 
Sleepy Hollow" -c. s. Griffin (PennPub. Co., Philadelphia) 
"Henry Esmond"- (4th year) Simons and. Orr. 
"Hiawatha" - "Hiawatha Entertainments'' - S. Schell (Werner) 
"Ivanhoe" (1st year) M. I. Findlay - (Oxford University Press) 
"Jean Valjean" Adapted from "Les Miserables"-"Children'a Classics 
in Dramatic: Form"- 5 books - A . Stevenson 
(Houghton) 
"Kidnapped" - (2nd year) Simons and Orr. 
"Lady of the Lake'!.. Plays for School Children" Mrs. A . M. Luetkenhaus 
(Century) 
"Lancelot and Elaine" - (4th year) Simons and Orr 
"The Last of the Mohicans"- (2nd year} Simons and Orr 
"Little Men" - Elizabeth Lincoln Gould (Little) 
"The Little Minist er"- J. M. Barrie (Lange & Jordan, 1482 Broad-
way, New York City) 
"Little Women" - Elizabeth Lincoln Gould (Little) 
"Lorna Doone" - Dramatic Reader P.B.Wood (Longrnans) 
"Maggie Tulliver's Visit to the Gypsies'.!...Adapted from "The Mill 
.. 
on the Floss" - Dramatic Reader for Grammar 
Grades;' - M. Knight. (American Book co.) 
II 
"A Man Without a Country"- First Flay and Other Patriotic Pl ays 
a nd Exercises"- (Educational Pub. co.) 
" 
"Nicholas Nickle by" - Dramatization o~, School Classics; a 
Dramatic Reader. - M.A.Laselle (Educat.Pub.Co) 
"Oberon and Titania" - l!,airy Scenes from"Midsummer Night's Dream" 
Frances E . Clark - (French) 
"Odyssey" - (1st year) Simons and Orr 
"Old Curiosity Shop" - M. A. Laselle 
"Oliver Twist in Fagi~' s Den" - Adapted fr.om "011 ver Twist"_ 
Scenes from Dickens. - G. Pertwee (Dutton) 
" 
"Pickwick Papers"-Dickens Dramatic Reader·- F. A Comstock 
(Ginn & Co.) 
"The Pilot" - Adapted from Cooper's story_"Dramatic Reader" 
P. B. Wood (Longmans) 
"Pride and Prejudice" - Mrs .. Steele Mackaye (DuffieJ..d & Co. New Yo'llr 
"Rip Van Winkle" - M. A. Laselle. 
"The Rivals" - Richard B. Sheridan (Walter Baker & Co.) 
''She Stoops to Conquer" Oliver Goldsmith (Baker & co. Bo stoti) 
"Spreading the News" - Lady Gregory (Maunsel & Co. Dublin) 
"Spring Fantasy" (3rd year) Simon and Orr. Includes a study 
Herrick 
Tennyson 
Longfellow 
Wordsworth 
Emerson 
Browning 
of the following poems:-
("To Daffodils" ) 
("Corianna's Maying) 
("The Brook" ) 
("The May Queen" ) 
("Spring" ) 
("The Return of Spring" ) 
("The Brook"· ) 
( "IDhe Daffodils" 
("May-day" 
( Song from "Pippa Passes") 
"The Spy" - M. A. Laselle 
"The Talisman" - M. I. Findlay (Oxford University Press) 
''The Tempest" -. M. A. Lasel1e 
"Uncle Tom'-s Cabin" - "Little Plays" - L. Dalkeith (Dutton) 
"The Vicar of Wakefield" (4th year) Simona and Orr 
"Dramatized Scenes from American History" - Augusta Stevenson (Houghton) 
SUMMARY 
Throughout this discussion the whole attempt has been to 
keep everything practical and workable. The High School has 
been considered as a builder of democracy, the student a member 
of it, and dramatics a factor in the building. 
Dramatics bas been defined both negatively and positively 
in order to gain a f};J,irly adequate and comprehensive idea of the 
term. It is now reco~nized that dramatics is not simply a 
means of showing off our students, but that it is tbat which is 
"creative of emotional response'~ and that which gives them a chance 
to really express self. 
Although the question of what is included in dramatics is 
largely still one of individual choice, because of the newness of 
the field, yet there are certain forms and material which seem 
to come definitely under this work. These include drama, poetry 
and fiction, pageantry, festival celebrations, aesthetic and folk 
dancing, and story telling. Each term has been defined, and 
the why of its. being included has been discussed. Each con-
tributes to the great need of the youth to develop in the right 
way his inner being, and to find an outlet for the hunger of hi:s. 
soul. 
To many, dramatics would belong to the English department 
alone, but it finds a place in the studies of history, Latin and 
the Modern languages, and physiology and hygiene, as well. There 
are great possibilities in each of these, for dramatics can 
vitalize, make more interesting, and increase the value of -any 
course to which it is applied. The uses to which it can be put 
will depend upon the activity and initiative of the teacher, and 
• 
(3'8) 
Since th~re is such a 
question is, "How much sha ll there b e?" Fi rst of all ; there 
must be a sufficient amount to satisfy no t on ly the sP~cial 
interests, but also the c r eative instinct of t.~. Then 
n / ~ ~ the "play instinct must have plenty of chanc~ t o develop, 
~gh_ suffi cient opportunities along t h is- l ine. ~Ve must 
recog~~z  students'special aptitudes need catering to, 
and that i f t hey t busy on wortmhile thing s they Wi 11 
have little time to devis e ~schi ef for id ~e brains and .hands. 
Then too, we must not a heape~JJ:e ~~rk b y a.sking students to do 
it without cred i t , but we IDU! s t ai~oi~ th_~_ )langer of not 
-------giving enough work to r eally warrant credit. Lastly, we must 
have such rigid standar ds , turn out ~uch a quality of work, and 
-
secure such lasting result s 1 that t~e department will command · 
the re spect of not only the ot he r departments, but . the s chool 
authorities and public as well. 
Finally, in order that . a vision may be gained of what 
can be done, and the intere st tha t is already b eing shown, a 
list of dramatized classics suitable for high school use, is 
submitted. Throughout t h e whole the aim has b e:en to handle the 
problem in a practical, matter-of-fact way tha t will give a new 
glimpse into the possibilities of the work. 
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